Introduction
The second half of the 19th century saw a great shift in approaches to modern foreign language learning and teaching in Britain. During this period, there was a rise in private foreign language learning due to sociocultural changes arising from the British Industrial Revolution with the rising middle class and increasing travel to the Continent and Middle
East. There was also expansion of access to and growing professionalization of education in both the private and public sectors. This was accelerated by the introduction of compulsory State education and expansion of the university sector from 1871 onwards. The second half of the 19th century was a period in which there was increasing interest in new pedagogical approaches to language teaching in schools and universities. There was also at this time a marked a shift away from Classical language learning by a select number of pupils to a growing number of school and university students with an interest in the study of French and German (Anonymous 1889) . Thomas Prendergast (1807 -1886 has been identified as the only significant British innovator in language learning pedagogy in this period by Howatt (1984) in his ground breaking historical review. Prendergast first published his book The Mastery of Languages, or the art of speaking foreign tongues idiomatically (Mastery) in 1864. He continued to refine his approach and expand its application in subsequent language manuals and revised editions until his death in 1886. Apart from his books, little other primary materials from Prendergast exists.
1 There has been limited consideration of Prendergast's method of language learning to date (see Tickoo 1986 , Smith 2004 , Atherton 2010 ).
Some few details of his 'Mastery Method' are reproduced in Howatt's brief review, first published in 1984, and repeated in the second edition of his text co-authored by Widdowson (Howatt & Widdowson 2004) . While these bare facts are included in most recent surveys of 19th century language teaching innovators (e.g., Zimmerman 1997 , Wheeler 2013 , Richards & Rodgers 2014 there has been little work investigating the impact of Prendergast's ideas on later reformers. However, from the recent secondary literature it is difficult to gauge what Prendergast's actual legacy is. Some indication that his work may have been well received contemporaneously is suggested in the brief comment by Smith (2004: 365-366 ) that:
Prendergast devoted his retirement years to the elaboration of this system which, while far narrower and more utilitarian than Marcel's, lent itself more readily to the production of innovative textbook materials, and which accordingly gained him wider contemporary renown.
More recently, Murphy & Baker (2015) judge that the work of Prendergast (together with that of Gouin and Marcel) had little influence on 19th century foreign language teaching methods. They assert that his work had minimal impact in the classrooms of his era, and his influence failed to reach beyond specialist circles. They account for this by arguing that, although he was an academic and scholar, there was a lack of professional associations, annual conferences, and serial publications through which his new ideas could become known. Alternatively, Richards & Rodgers (2014) suggest that because the work of Prendergast was developed outside the context of established circles of education, he lacked the means for wider dissemination and implementation. None of these points, raised by either Murphy and Baker or Richards and Rodgers, appear to be supported by the new evidence presented below.
In order to accurately assess what Prendergast's influence was on language learning and teaching practice in the 19th and 20th century, extensive archival work has been carried out acknowledge Prendergast's contribution because his approach derived from an earlier, nonempirical paradigm.
The objective of the present investigation is to pursue the suggestion that Prendergast's innovative ideas permeated much of the later work of the language reformers at the end of the 19th century. This paper will present new historical evidence from both professional and lay language learner and teacher sources. The aim is to determine the nature of the impact Prendergast's work had and how long it persisted. The question of interest addressed here is the nature of the contemporaneous reception and later legacy of Prendergast's method of language learning. The objective is to demonstrate how the innovations contained in his "Mastery System" were discussed and what uptake there was by the lay public, educationalists, and other professionals. Evidence of the dissemination of his ideas will be explored geographically, as well, to determine if his sphere of influence extended beyond Britain.
McLelland & Smith (2014: 3) suggest that when compared to the scholarship that exists in France and Germany, "[f] or the history of modern foreign language teaching in Britain, the equivalent research foundations are almost entirely lacking, and the research landscape is patchy". The purpose of this case study is to amplify to the relatively sketchy picture of language teaching practice in Britain in the period when Prendergast first published his books in the 1860s through the turn of the century and the decades beyond when major reform in language pedagogy took hold. The present work makes a contribution to the understanding the landscape of language learning and teaching pedagogy in Victorian England.
Prendergast's pedagogical ideas as set out in the Mastery
The initial sentence in the preface to Prendergast's first book Mastery (1864) frames an original and particular pedagogical approach: "The design of this treatise is to show by an analysis of the child's process […] . That the power of speaking foreign languages idiomatically, may be attained with facility by adults without going abroad". This clearly signals Prendergast's intention that his book is intended for adults' private study of foreign languages. Prendergast goes on to enumerate several other basic principles to his approach that represent original innovations in pedagogical approach: he rejected learning individual vocabulary items independent of sentences or any explicit study of grammar in the initial stages of language learning. Prendergast asserted that speaking "idiomatically" was achieved by oral repetition, and relied on memory rather than logic. Not only did Prendergast reject the then standard approach to language teaching using explicit presentation of grammatical structure and practiced through translation (Weihua 2013 ), but he also rejected the value of memorizing word lists. The commonly held assumption was that the best way to learn a new language was deductive. This meant beginning with lists of nouns, tables of the inflectional forms of verbs, and the explicit presentation of grammatical rules.
Prendergast's rational for his dramatically different approach was that these were not part of the natural language learning process in children, either for their mother tongue, or for additional languages. The acquisition of grammar was to be an inductive process. The sentence material Prendergast judged to be the most worthwhile for the beginning language learner to concentrate on from the outset were complex ones that represented exemplars of all the grammatical structures of the language. As for the type of sentences to be employed by the beginner, Prendergast emphasises that they should be comprised of between twenty and thirty words, being formed with the most common words in the language. Some sample sentences offered in English are:
Why did you not ask him to come, with two or three of his friends, to see my brother's garden?
Can you let me have a sitting-room on the first floor at the front of the house, and two bedrooms on the second floor at the back?
When the man who brought this parcel for me yesterday evening calls again, give it back to him, and tell him that this is not what I ordered at the shop. (Prendergast 1864: 165) He describes his rationale thus (ibid., p.109):
The foreign language ought to be presented to the learner in such a manner as to show him, in the primary sentences, the most striking contrasts to the constructions in his own tongue, in order to accustom him, from the outset, to employ forms of expression which are quite at variance with his habits of thought.
He suggests that the practice of mastering the fluent production of these long sentences also leads to grammatical knowledge and insists that due to specific properties of memory and learning this must be instituted in a particular manner (p. 107):
Every well-chosen sentence that we 'master' in its integrity, puts us into possession of some of those items which are exhibited in grammars, and thus we may gradually learn the whole of them. But those items which we learn first cannot be distinctly and practically retained, unless we can employ them with perfect freedom; nor will the genuine construction and collocation remain durably in the memory, unless recapitulation and imitative oral composition on a limited scale are practiced every day.
Prendergast's focus on the goal of producing fluent spoken utterances was another departure from the 'classical' language teaching methods of the day. He placed an emphasis on mastering the oral form of the language in contrast to the literary in contrast to the 'classical'
tradition. Reading and writing were considered a later objective in more advanced stages of language learning, rather than a primary goal for Prendergast.
Moreover, as indicated in the quote above, his method was framed in terms of how memory functioned. This was another unique aspect of his approach. Throughout his books, he insisted that the beginning language learner would get the best results by the oral repetition of a small group of long sentences composed from high frequency words for a short duration several times a day. These technical strictures were grounded in psychological principles regarding the nature of memory function and the properties of the core lexicon.
The originality of Prendergast's psycholinguistic ideas is striking. However, space here does not permit a fuller exposition on this topic.
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Four years after the publication of the Mastery, Prendergast published the Handbook to the Mastery Series (henceforth: Handbook) that further developed the theoretical ideas behind his practical method. This was followed by five individual volumes dedicated to language learning materials for the main European modern and classical languages. Manuals for learning French and German also appeared in 1868, with the one on Spanish the next year. Manuals for languages of Hebrew (Prendergast 1871) and Latin (Prendergast 1872) followed in quick succession. While the first book was published in London by Bentley's, the Handbook and subsequent volumes on individual languages were all published by the arguably more prestigious firm of Longmans, Green & Co. in England and Appleton's in the USA. Both the British and American editions continued to be revised and republished over the next four decades as will be detailed below.
Reception of Prendergast's Mastery Series
There are a variety of sources that have been located documenting the reception of Prendergast's new method of language learning: press reviews, testimonials printed by the publisher, and personal endorsements. These reflect many different constituencies, degrees of professional authority, and agendas. Taken together they help build up a picture of the audience for Prendergast's ideas. […] having myself tested his system by learning his French Handbook (I am now learning the German one) I can confidently recommend it to any one wishing to begin to acquire the art of conversing in a foreign tongue.
Press advertisements and notices
3 . It was noted that Prendergast carried out "constant" correspondence about his Mastery Method with "almost all civilized countries" up until a few days of his death (Senex, 1887) . This was said to be done with the aid of his secretary Mr. William Bishop Strugnell (1824 -1907 . However, I have only uncovered one extent archive copy of a letter with a private individual discussing the merits of his system to learn a foreign language (Prendergast, T. 1866) . This was found in the correspondence of Thomas Young Hall (1802-1870), a mechanical engineer, director, and investor in the Hartlepool Docks and Railway, and Towneley Colliery, Newcastle. As Senex also included other biographical errors it is not clear if there was an evidential basis for this comment. In fact, there are some doubts as to whether Strugnell served this role (see Lorch 2017) . 4 . No record has been found that indicates Prendergast produced anything beyond the fragments of Telugu outlined in a brief chapter in his first book. A detailed treatment of Prendergast's knowledge of various languages of India is dealt with in Lorch (2017).
His library inventory indicates that Dodgson owned copies of all five of Prendergast's language manuals and his French copy is recorded "with many corrections by Lewis Carroll in MS" (Lovett 2005: 242) .
Another example of an enthusiastic admirer of Prendergast's method was the American author Edward Everett Hale (1822 Hale ( -1909 . In the introduction to his 1886 book Seven Spanish
Cities, and the way to them, Hale describes his use of Prendergast's method to learn Spanish, which he had learned to read as a schoolchild but had never spoken. He recounts how he practiced aboard ship during the ocean crossing with the aid of a friend. Hale describes his communicative success upon arriving in Spain and states: "… my experience gives me great confidence in the 'Mastery system'. I had, long before, arrived at great distrust of all the ordinary systems" (Hale 1886: 9) . Hale (1886: 10) gives a quintessential description of the kind of language learning that Prendergast had intended from the outset:
The 'Mastery' theory is, that if you learn absolutely well fifteen sentences, which contain all these necessary words of relation, you will plunge almost fearlessly into conversation. 
Professional recommendations by contemporaries
More interesting, perhaps, are the evaluations of Prendergast's method by individuals that provide more direct evidence of uptake by language students and instructors. One such view comes from the Scottish teacher and missionary John Murdock (1819 Murdock ( -1904 The writer was led to adopt this [Prendergast] method, when engaged three years ago in the superintendence of a Government school. Deeply impressed with the want of something better than the old-fashioned modes of teaching, he prepared the series of lessons contained in this manual, and used them with remarkably favorable results […].
After Prendergast's books were initially published in the 1860s and early 1870s, many rival language instruction manuals began to appear. These borrowed heavily from Prendergast's work, but also claimed their own originality and innovation. One prominent example is Richard Sigismund Rosenthal (1845 Rosenthal ( -post 1901 Leipzig for a brief stay in Britain, and then settled in America where he had a very active career as a language entrepreneur. In a later English edition of his French manual for "a short and practical method of acquiring complete fluency of speech", he states "In my own course, I can go no further than to lay the foundation which has been so well formulated by
Prendergast" (Rosenthal 1885: 183) . It is clear that Rosenthal incorporated many of Prendergast's pedagogical methods in his own approach, such as the duration and frequency of sessions.
However, Rosenthal (1885: 19) was also quick to point out its limitations, perhaps in an effort to elevate the value of his own work:
Prendergast, perhaps the most original mind among modern philologists, worked out a most able theory; but being himself no linguist, and unfortunately being totally blind, he was obliged to leave the practical part of his work to his assistants, who made -as he acknowledged himself to me -a most miserable failure in the compilation of his textbooks.
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This was, it seems, a fair point of criticism from Rosenthal, and one that will be repeated by others (detailed below). However, Prendergast made it clear in the prefaces to each of his manuals that he did not create the model sentences for each language without assistance. the quality of the actual sentences was one of the major points of weakness noted in most of the reviews of his work, many still found the Mastery System to be the approach of choice for language learning and teaching. for him, while self-tuition with Prendergast's method resulted in an improvement in both his own language learning, and subsequently, his language teaching success. Cummings employed Prendergast's method of repeating whole sentences that included the full range of parts of speech and grammatical forms from the beginning, referring to it as "the slip method" in his own manuals for the learning of various Indian vernacular languages.
Professional recommendations continued long after Prendergast's death
However, the complaint regarding the poor material in the language manuals made by Rosenthal, mentioned above, was echoed by Cummings. In his annotated bibliography of significant language learning books, Prendergast's Handbook is noted to be "excellent in theory, poor in applications in manuals" (Cummings 1916: 100) .
Even as late as 1940, in parts of the world where Colonial rule in multilingual contexts still existed, Prendergast's method was still found useful for communicative language learning. The Australian linguist Arthur Capell (1902 Capell ( -1986 ) urged those professionals who were to embark in learning any of the various indigenous languages of New Guinea to consult the methods of Prendergast. His work was recommended alongside the works of Cummings, Sweet, and Palmer (Capell 1940) . This is indication of an impressive legacy for Prendergast, as his work was by then almost eighty years old.
Uptake by Contemporary School Educators
Although it was Prendergast's stated intention at the outset that his method be used by adults in self-study at home, transition to use in classroom settings with children came almost immediately. A version of the French Mastery manual specially adapted for use with children in British schools appeared in the same year as Prendergast's original (Coignou 1868 When sentences are first taught and variations made, upon the plan recommended by Mr.
Prendergast, I have found that the children do not pronounce with the usual British accent, and do learn to express themselves in idiomatic French and German. They get to know… the sentence-moulds of other languages. Besides, the power of observation is cultivated, they learn to make rules themselves, and their grammatical faculty is developed. So far from the mastery system rightly understood being a superficial one, it is the most thorough I know Most opportunely making the acquaintance of Mr. Prendergast and of his theory before leaving England for the Continent, the writer determined to put the Mastery system to the test in Germany. He had not the advantage of the valuable manual recently given to the public…The theory, however, of the Mastery system he followed implicitly. The results which crowned the labor of the first week were so astonishing that he fears to detail them fully, lest doubts should be raised as to his credibility. But this much he does not hesitate to claim, that, after a study of less than two weeks, he was able to sustain conversation in the newly-acquired language on a great variety of subjects. (Gallaudet 1868: 9) It appears that Gallaudet (1868: 9) was happy to serve as a strong advocate of the system: "So completely did the Mastery system vindicate its practicability […] Gallaudet (1869: 34) stated that he "had been so convinced of the benefit of that [Prendergast's] system that he would recommend all instructors of deaf-mutes to examine these treatises, feeling sure they would gather from them valuable suggestions".
Prendergast's books were also favourably reviewed alongside Marcel's in an article on the acquisition of foreign languages by deaf mute individuals (Fay 1869) . By 1872, the teaching staff at the National College for the Deaf were also convinced of its utility, and Prendergast's
French and German manuals were adopted for the foreign language curriculum (Anonymous 1873: 5).
Entering the mainstream
There is evidence of the growing acceptance of Prendergast's method amongst more conventional school educators. His books began to be adopted by educators across England. to those who have had no opportunity of acquiring them on the spot, or from the teaching of a competent native linguist. And seeing how rapid and popular is now the intercourse subsisting between these countries and our own, among all classes of the community, the methods for acquiring their language propounded in Mr. Prendergast's System-which would seem to be the purpose of Mr.
Powell's Lectures to explain-deserves to be more generally known. (Anonymous 1888: 283) 11 . Cheltenham College, founded in 1841, was considered one of the leading new public schools of the day. 12 . Prendergast did not produce a manual for learning Italian, only Latin.
Other notices appeared in various local newspapers such as the Sunderland Daily Echo advertising language classes using Prendergast's material from his French manual as late as 1890. This indicates that up to the turn of the century there was still a market for his particular approach to foreign language learning.
Contemporary British Educators' views
In the 1860s and 1870s, British education was undergoing a great sea change.
Government reform during this period would eventually lead to the creation of universal primary education and further development and expansion of the secondary and university 13 . Apart from these two letters to the editor that appeared in 1875 there is little evidence that Prendergast actively contributed to professional educational discussion or debate. This may be due to his blindness, advanced age and modest character as much as to his identity as a retired civil servant rather than a teacher. As to French, I don't find that I can start talking at all, though I can understand a little. I don't think that Prendergast's book has given one at all the knowledge that the time spent in other ways would have done. I attribute this to the badness of the book rather than to the method. If there were any analysis of constructions on which the sentences were based, and if whole verbs were given instead of scraps, I think I should have learnt much more. (Storr 1899: 390) However, a diary entry dated shortly thereafter records his "time-table of an ordinary day's work at Harrow. Down at 6. Worked at Prendergast and French construing till school at 7.30 …" (Storr 1899: 41) . This suggests that although he did not find Prendergast's method entirely helpful on his visit to France in the autumn of 1869, Quick felt this approach to be pedagogically valuable enough, or at least preferable as compared to others, to continue to employ it in his study of French subsequently.
Quick also subscribed to Prendergast's method for teaching his own students: "A language like French can't be put together by rule: it must be learnt by imitation, and instead of drilling in rules which children cannot apply, I should rather drill them in model sentences, then vary these sentences after the Prendergastian method" (Storr 1899: 193 is like a sphere; it matters not where you begin". He also subscribed to Prendergast's notion that the successful foreign language study is based on the unconscious and intuitive learning of how to use words, leading to the direct communication of ideas (Storr 1899: 388-389 ).
Atherton points out that while Quick had been an enthusiastic supporter of Prendergast's method, he did voice misgivings from time to time over the course of his long teaching career. In a critical journal article, Quick mentions the "potential dullness" of the manuals and the "repulsive" sentences. Prendergast responded in an open letter to this attack, pointing out that he was a language learner rather than a teacher himself, and suggested that the merit of his approach was in the "multiplicity of techniques to be used with it, rather than (presumably) the length of its model sentences" (Atherton 2010: 18 It is not clear why Quick was unaware of the later editions of Prendergast's books which were very much still in press. Nevertheless, he makes the significant point that Prendergast's method still appears to be employed in the language classroom, but had lost its source attribution with the next generation of teachers. In fact, Joshua Fitch (1824 Fitch ( -1903 , who was for many decades the Chief Inspector for Schools in the eastern counties, provides evidence of this loss of attribution in his lectures on teaching delivered at the University of Cambridge in 1880. In discussing the teaching of modern foreign languages, Fitch suggests that the best approach for the beginner is to learn whole sentences "parrot-fashion" and a rough sense of what they mean. Fitch (1881: 251) (Bowen 1880) . This remark in some way seems to telescope the twelve-year priority of the Mastery System.
19
Charles Colbeck was also an assistant master at Harrow, having joined the school in 1871, a year after Quick. He gave two lectures in the Lent term of 1887 at Cambridge University "On the teaching of Modern Languages in theory and practice". Here Colbeck acknowledges the 'real service' Prendergast as done to language teaching. He asserts that Prendergast's method is "an ingenious, practical, labour-saving instrument, and should be known to every teacher and learner" (Colbeck 1887: 21) . In his lecture, subsequently published in book form, Colbeck discussed the strengths and weaknesses of Prendergast's method at great length and considered its utility and application for the classroom. Colbeck This, it seems, is evidence of the success of Prendergast's manuals for both French and German, even though Colbeck did not follow the method prescribed. After much praise for the practical and theoretical aspects, Colbeck (1887: 22-3) goes on to state a number of objections to Prendergast's system:
1. The results are not commensurate with the pains required. The pupil is not qualified to converse at the end. The book forms a useful series of repetition lessons nicely graded and is a good subsidiary… 2. The process is deadly dull, and of methods it may surely be said that none is wholly wrong but the dull one. 3. Idioms are far more isolated than Mr Prendergast will admit. You cannot pass from one to another by nice gradations. The result is that much of Mr Prendergast's French is poor and flabby. 4. The vocabulary is very small, and Mr Prendergast sets himself sternly against increasing it by reading a book. 5. It is illiterate, or at best unliterary. 6. Following upon this, it affords no training in English as translation does. When you translate, you are learning two languages at once. 7. It is very hard to adapt to class teaching (except in the way I use it), yet our education must assume class teaching as its basis. 8. The teacher's power is wasted; his part is a poor one at best, and he cannot diverge from the dull track assigned to him. Yet the manifold influence of the teacher upon his class can hardly be set too high as a factor in the development of the young.
This seems an example of finding fault in a teaching method while disregarding its instructions, or carrying out its intent. In his first book, Prendergast clearly states that this method is to be used for self-instruction, not classroom teaching; that repetitions must be practiced several times a day, not once a week; that reading may be included at later stages;
and that grammar could be investigated after mastering the initial set of sentence variations.
After two decades, Prendergast's method was now being applied to a quite different set of conditions, which may be taken as a sign of its success. It was being delivered by teachers in classrooms with groups of young children in order to pass examinations. To some extent though, blame for this development can be laid at the feet of its inventor. Prendergast did increasingly include directions for the use of his manuals in schools in subsequent editions.
American Educators' views after Prendergast's death
The fact that Colbeck gave such extensive treatment to Prendergast's pedagogical approach in this forum, some twenty years after its initial introduction, is a testament to the serious consideration it was given by professional educators at the highest levels. This can be taken as strong evidence that Prendergast had a significant impact and lasting uptake in the wider academic community. Another indication of the status of Prendergast's method is that it merited its own entry in Sonnenschein's Cyclopaedia of Education (Fletcher, 1889) . 20 The evaluation offered here is that "no better method has ever been invented for 'winding up and setting in motion the talking machinery;' and it might well be used for the first stages in learning any language, even when something more is desired than the mere power of speaking" (Anonymous 1889: 286) .
While the merits of Prendergast's approach for language teaching continued to be referenced and critiqued in British educational circles, there was also sustained acknowledgement and uptake in the United States. A major American review of "Methods of Teaching Modern Languages" by Charles Frederick Kroeh (1846 Kroeh ( -1928 is one that involves mere drudgery unrelieved by any interesting exercise". This was a criticism that had been raised by his British colleagues, discussed above. However, Kroeh (p. 183) also hands Prendergast high praise in admitting: "In my own course, I can go no further than to lay the foundation which has been so well formulated by Prendergast". 22 By the end of the century, Prendergast was ranked amongst the historical founders of the field of language teaching by one prominent American language teacher:
Many of the methods advocated or practised by eminent educators in the past have more than an historical interest to the teacher of today: the views of men like Erasmus, 20 . Brief reference to Prendergast's approach to Latin appears in a much earlier education encyclopaedia (Anonymous 1877 Another turn of the century view of Prendergast's legacy in America is presented by J. C.
Street (1897) in a historical review of language teaching methods. Street describes Prendergast's "Mastery Method" in detail and offers this comment that indicates the standing his approach had at the time: "The soundness of the principle on which this method is based is admitted by nearly all reformers of language study" (Street 1897: 276) . However, Street goes on to suggest that it ultimately fails because of the "unfortunate choice" of model sentences. He concludes that Rosenthal's approach, which extends Prendergast's method, may be a more successful choice. However, an even more notable sign of Prendergast's status in American education circles may be his inclusion in a survey of the teaching of modern languages carried out by the US Bureau of Education (Handschin 1913 ).
The mid-20th century view of Prendergast's contribution
One much later trace of Prendergast's legacy can be found in the work of the British linguist Charles Kay Ogden (1889 Ogden ( -1957 . "Basic English" was Ogden's attempt to create a form of English comprised of less than a thousand words to be used as an auxiliary international lingua franca . Ogden (1930: 29-30 ) identified Prendergast as a valuable contributor to the development of language learning practice generally, and a direct source of ideas for devising his own system:
The most sagacious and systematic attempt to profit by the experience of childhood, though his interest was almost exclusively in learning to speak, was that of Prendergast, who (Rossner 1987 ) that appeared in a subsequent issue of the same journal begins with a long quote from the Mastery. Rossner (1987: 301) reflects on the point that interest in the type of learning vocabulary as developed by Prendergast is currently "echoed frequently in staffroom discussions and books for teachers".
In their historical review of language teaching methods, Richards & Rodgers (1986) styled him as the first to record the observation that children use context to aid language comprehension; the first to appreciate that they use 'memorized phrases and 'routines''; and the first to propose a 'structural syllabus' to learn the basic patterns of a language. They suggest that he anticipated the developments of teaching practice in the 1920s and 1930s. The widely popular revised edition of Howatt's book (Howatt & Widdowson 2004 ) and subsequent editions of Rogers's book (2001, 2014) introduced a new generation to the history of ELT and in some small way to Prendergast.
The Life History of Prendergast's Mastery Series
As a final step in the investigation of the dissemination of Prendergast's ideas, the publishing history of his books is examined and the pattern of diffusion of his books is considered in order to trace Prendergast's activity in the language learning market. The following questions were addressed: how long were his books in print? how many still exist?
and, where are they now? A detailed analysis of Prendergast's publications was carried out through examination of the number of editions, revised editions, and reprints that were produced. Records of editions, print run sizes, or sales numbers could not be ascertained directly from the publishers. As an alternative strategy, the online database Worldcat provided by the OCLC Online Computer Library Center, Inc. was used to gather source data.
It represents the world's largest catalogue of library holdings including over 10,000 library catalogues throughout the world. These sources were pursued to provide indirect information regarding the longevity of Prendergast's books. This evidence further documents the reach and significance of his books indirectly through the examination of current library holdings.
Reprinted editions and revisions
The WorldCat search assisted in determining the numerous new and revised editions that each book underwent after their initial publication, and therefore, indirectly provides a picture of their period of market success. However, it must be acknowledged that this may not represent an exhaustive listing of all the books that may have been published. (Anonymous 1900: 34) . As this library was later given to the University of London, one can only assume that these were later discarded from their collection.
In order to more thoroughly address the question of where Prendergast's books are still held, a survey was carried out of the library catalogues throughout the world using WorldCat. This investigation of the life history of Prendergast's books provides indirect evidence of the broad audience and lasting significance of his work from the long period for which his books remained in print and the number of libraries around the world that still holds them. A more direct measure of the impact of his books is the recorded views of those who still include Prendergast in discussions of language learning and teaching methods today.
Prendergast in the 21st century
Currently Prendergast's work is again commonly cited when historical reviews of language teaching and learning methods are made, albeit briefly (e.g., Wheeler 2013 , Laviosa 2014 Because of the strong focus on utterances, ACCESS is an utterance-based teaching approach. There is precedent for such a focus. In the history of language teaching, two trends have either alternated or run in parallel with regard to the primary content of teaching (Howatt 1984) . One trend sees grammatical rules -the underlying language system -as primary; the other sees utterances and texts -items or exemplars -as primary.
Most language teachers have followed the first trend. But some have focused directly on teaching utterances for their own sake before talking about structures, if at all. For example, Prendergast's (1821 Prendergast's ( -1866 [sic] mastery method was based on the idea that students should first learn well a small set of utterances that, once fully memorized, would lead to the construction of new and novel utterances […]. Prendergast's targeted utterances were artificially constructed to pack in a great deal of linguistic information that could be unravelled by learners as their competence with the language grew (Gatbonton & Segalowitz 2005: 336-337 ).
Prendergast's work was favourable cited in reference to gaining oral fluency in the works of Scott , and in social media discussions from language learners such as To the contrary, the extensive documentation presented here attests to how Prendergast's method was embraced and implemented by individual language learners and language teachers in both England and the USA for decades in the late 19th and early 20th century.
Although Prendergast's approach to language learning was successfully integrated into educational practice, it does appear that towards the turn of the century the attribution to him was lost for a time.
The present investigation has provided evidence from a broad range of sources that Prendergast had deep and lasting impact on language learning and teaching practice both for lay learners, professionals, and educationalists alike. The numerous editions and reprints of his book are still held in libraries throughout the world. His theory and method were discussed in contemporary specialist education circles and by the broader public through lectures, journal articles and newspaper notices, as they are again today. Although he did function outside academic circles, his work was discussed at education conferences and in scholarly publications. His legacy is evident in a wide range of sources presented here from its first appearance in 1864 to the present day. At the height of Prendergast's books' popularity, the Dundee Evening Telegraph styled him "the greatest living Linguist" (1883).
As late as 1915, three decades after his death, an anonymous report in The Gloucester
Journal notes Thomas Prendergast's contribution, "for which he will be long remembered the improvement and popularization of what is called the Mastery System of learning languages" (Anonymous 1915 ).
This case study investigation of the reception of Thomas Prendergast's innovative method also serves a wider purpose in providing a detailed picture of the 19th century landscape of foreign language teaching theory and practice. It documents how Prendergast's work influenced changes to the conventional deductive grammar-translation approaches that had long been the norm. His impact was registered from the first appearance of his books in 1864
in Britain and the Colonies, the USA, and more remote parts of the world. As such, Prendergast's work was well in advance of the so-called Reform Movement and the development of the Direct Method at the end of the 19th century.
The results of this study suggest a re-evaluation of the assumed methods of language learning used in Victorian Britain. Prendergast's method emphasised inductive learning and placed a premium on oral fluency. Evidence presented here supports the notion that in the second half of the 19th century, educators began to value such an approach and used it in conjunction with other methods in a more pluralistic pedagogy. This study contributes to the development of a richer and more nuanced picture of the history of educational innovation in language teaching. In a recent evaluation, Decoo (2011: 54) suggested that the 19th century history of language teaching is much more intricate one than current scholarship currently provides and offers the critique that "the attention given to new nineteenth-century methods from a contemporary research viewpoint seldom takes into account the impact of such methods". The present study contributes to rectifying such limitations.
